








































































明治42年）、桃花塾（岩崎佐一、大正 5 年）、藤倉学園（川田貞治郎、大正 8 年）、筑
波学園（岡野豊四郎、大正12年）、八幡学園（久保寺保久、昭和 3 年）、小金井学園（児





































































































































fig.6.は、1951年 度 に お け る 時 間 表 と な
る＊16。
　国の教育研修所の一角を間借りしていたため狭い教室で、一斉指導の授業形態が多
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The Philosophy of Inclusive Education and 
Special Needs Education ( 3 )
— What Learning Should Be in Intellectual Disability Education, 
Discussion from Soka Education —
Toshihisa YAMAUCHI   Yasunori KATO
 In this research, we have so far taken up the issues of inclusive education in the current 
intellectual disability education for three times.
　In this paper, as a summary, we look back on the efforts of our forerunners who formed 
intellectual disability education from before World War II, and discuss what learning should be 
in intellectual disability education from the viewpoint of practical research in Soka education.
　First, we take up and discuss “educational therapy” by Ryoichi Ishii and Teijiro Kawada 
before the World War II in Japan, special education classes in elementary and junior high 
schools after the war, and Tokyo Metropolitan Seicho Junior High School.
　In addition, we review “A guide to curriculum adjustment for mentally retarded children” 
edited by Elise H. Martens of the United States and clarify the structure of the purpose of 
intellectual disability education shown there.
　Makiguchi sees that the purpose of education is happiness, and that happiness lies in 
obtaining the value of beauty, gain, and good. He also sees that happiness is always in the 
direction and harmony of ever changing values between beauty and ugliness, gain and loss, 
and good and evil. The educational teleology of “the System of Value-Creating Pedagogy” 
states that “establishment of purpose determines the means and methods necessary to achieve 
the purpose.” Practical researches of the forerunners, who were sincere bearers of intellectual 
disability education, is quite similar to Makiguchi’s idea of value theory not only for 
educational purposes but also for methodological principles.
　The realization of inclusive education is not an issue only for special needs education. 
Education with a view to each person’s lifetime is also very suggestive to the current 
educational issues of “learning contents” and “learning continuity.”
　In this research, we believe that we have obtained guidelines on the educational goals and 
contents of future intellectual disability education.
－ 85 －
インクルーシブ教育の理念と特別支援教育（3）

